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ABSTRACT 
 

Teacher effectiveness and school effectiveness are crucial factors that contribute to the overall 
success of educational systems worldwide. The quality of education, teacher effectiveness, and the 
climate of the school can significantly impact the academic and social outcomes of students. They 
deserve ongoing attention and research to ensure that our educational systems can prepare 
students for the challenges and opportunities of the 21st century. This paper explores the main 
issues that have been identified regarding school effectiveness, teaching effectiveness, and school 
climate change, and analyse how these issues can be addressed. Furthermore, the main issues 
''school effectiveness'', ''teaching effectiveness'', and ''school climate change'' are explored and 
analysed proving that the quality of education, teacher effectiveness, and the climate of the school 
can significantly impact the academic and social outcomes of students. 
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1. INTRODUCTION 
 
Teacher effectiveness and school effectiveness 
are crucial factors that contribute to the overall 
success of educational systems worldwide. 
Effective teachers possess strong pedagogical 
skills, subject knowledge, and the ability to create 
a positive learning environment that fosters 
student engagement, motivation, and learning 
outcomes [1]. On the contrary, school 
effectiveness refers to the capacity of schools to 
provide quality education that meets the needs of 
all learners, regardless of their socio-economic 
background or abilities [2]. The effectiveness of 
schools is determined by various factors, 
including the quality of curriculum and instruction, 
school leadership and student support services 
[3] School climate change, on the other hand, is 
a significant issue that has gained increasing 
attention from educators, policymakers, and the 
general public in recent years. School climate 
change refers to the various factors that impact 
the school environment, such as school culture, 
safety, and inclusivity [4]. The climate of a school 
can profoundly impact student outcomes, 
including academic achievement, attendance, 
and overall well-being [5]. These three areas are 
interrelated, as teacher effectiveness and school 
effectiveness play a critical role in fostering a 
positive school climate that is conducive to 
learning and growth [2].  
 
Additionally, the issue of school climate change 
has become increasingly relevant as educators 
recognise the importance of creating safe, 
welcoming, and inclusive environments that 
support the diverse needs of all learners [1]. 
Teacher effectiveness, school effectiveness and 
school climate change are essential topics in the 
field of education [6-8]. They deserve on going 
attention and research to ensure that our 
educational systems can prepare students for the 
challenges and opportunities of the 21st century 
[3]. In this paper we will explore the main issues 
that have been identified regarding school 
effectiveness, teaching effectiveness, and school 
climate change and analyse how these issues 
can be addressed and have impact on the 
academic and social outcomes of students.  
 

2. TEACHER EFFECTIVENESS 
 
One of the main issues that I find most 
concerning is teacher effectiveness. According to 
Munro, the term teacher effectiveness refers to 
the ability of a teacher to create a positive 
learning environment that promotes student 

academic success [1]. Effective teachers 
possess a combination of knowledge, skills, and 
abilities that allow them to effectively plan, 
deliver, and assess instruction [9]. These 
teachers are able to use a variety of instructional 
strategies to meet the needs of diverse learners, 
provide meaningful feedback to students, and 
effectively manage the classroom [10]. A highly 
effective teacher can positively impact the 
academic and social outcomes of students [1]. 
Effective teachers can create a positive 
classroom environment that encourages 
learning, promotes academic achievement, and 
fosters student engagement. However, not all 
teachers are effective in their teaching practices. 
Some teachers may struggle to engage students, 
fail to provide adequate feedback, or lack 
knowledge of the subject matter [9]. As a result, 
ineffective teaching may negatively impact 
student academic outcomes, increase dropout 
rates, and contribute to a lack of interest in 
learning. 
 
Addressing the issue of teacher effectiveness 
requires a comprehensive approach that includes 
pre-service teacher education, on-going 
professional development, and support for 
teachers in their classroom practices [10]. Pre-
service teacher education should focus on 
preparing teachers to be effective instructors, 
emphasizing the importance of subject 
knowledge, pedagogy, and classroom 
management. On-going professional 
development can help teachers stay up-to-date 
with the latest teaching strategies and 
techniques, and receive feedback on their 
classroom practices. Support for teachers in their 
classroom practices can involve coaching, 
mentoring, and peer support [9]. Hammar 
Chiriac, Forsberg & Thornberg [11] point out the 
importance of teachers having a support 
group/team where they can work together with 
colleagues on their professional assignments.  
 
Effective teachers also possess strong content 
knowledge in their subject area. This knowledge 
allows them to effectively plan and deliver 
instruction that is relevant and engaging to 
students. Effective teachers are able to 
differentiate instruction to meet the needs of 
diverse learners, provide students with 
opportunities to apply their knowledge in real-
world contexts, and use a variety of instructional 
strategies to promote student learning [1]. In 
addition to content knowledge, effective teachers 
also possess strong pedagogical skills. 
Pedagogical skills refer to a teacher’s ability to 
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deliver instruction in a way that is engaging and 
effective for students [1]. Effective teachers use a 
variety of instructional strategies, such as 
cooperative learning, direct instruction, and 
project-based learning, to meet the needs of 
diverse learners [9]. They may also provide 
opportunities for students to engage in critical 
thinking, problem-solving, and creativity. 
 

Effective teachers are also skilled at providing 
meaningful feedback to students [12]. Feedback 
is critical to student learning as it helps students 
understand what they are doing well and what 
they need to improve upon. Effective teachers 
provide both formative and summative feedback 
to students, using a variety of assessment 
strategies to evaluate student learning [9]. They 
also use feedback to adjust instruction, ensuring 
that students are making progress towards their 
learning goals. Furthermore, effective teachers 
possess strong classroom management skills. 
Classroom management refers to a teacher’s 
ability to create a classroom environment that is 
safe, orderly, and conducive to learning [12]. 
Effective teachers use a variety of strategies to 
manage the classroom, such as establishing 
routines and procedures, providing clear 
expectations for behaviour, and using positive 
reinforcement to promote desired behaviours [9]. 
Consequently, by focusing on teacher 
effectiveness, schools can create a positive 
learning environment that promotes student 
success. 
 

3. SCHOOL CLIMATE CHANGE 
 

The climate of a school is an important factor in 
student success. School climate change refers to 
the changes that occur within the culture and 
environment of a school Hoy et al., [4]. School 
climate is one of the variables that have been 
often associated with other variables in several 
studies, as with the variables of student 
achievement, teacher behavior, job satisfaction 
of teachers, teacher work motivation, teacher 
work spirit, teacher creativity, teacher work 
performance, and teacher discipline [13]. It is a 
critical factor in creating a positive learning 
environment that promotes student success. The 
school climate encompasses the attitudes, 
values, behaviours, and relationships that shape 
the learning environment. When schools focus 
on improving the school climate, they create an 
environment that is conducive to learning and 
can significantly impact teacher effectiveness [4]. 
 

A positive school climate can promote student 
engagement, improve academic outcomes, and 

foster positive relationships among students, 
teachers, and parents. Conversely, a negative 
school climate can contribute to a lack of student 
engagement, decreased academic performance, 
and increased disciplinary issues. School climate 
change requires a multi-faceted approach that 
includes creating a positive school culture, 
developing positive relationships among students 
and teachers, and promoting student 
engagement [14]. Creating a positive school 
culture involves promoting a sense of 
community, promoting positive behaviour, and 
emphasizing respect for diversity [2]. Developing 
positive relationships among students and 
teachers can involve creating opportunities for 
collaboration and teamwork, promoting positive 
communication, and encouraging mutual respect. 
Promoting student engagement can involve 
providing opportunities for active learning, 
promoting student-centred instruction, and 
emphasizing the relevance of the curriculum. 
 
One of the key ways in which school climate 
change is involved with teacher effectiveness is 
through teacher morale. Teacher morale is a 
critical factor in teacher effectiveness, and it is 
heavily influenced by the school climate [14]. 
When teachers feel supported and valued, they 
are more likely to be effective in their teaching. 
When teachers feel unsupported, unvalued, or 
disconnected from the school culture, they are 
less likely to be effective in their teaching. In 
addition to teacher morale, school climate 
change can impact teacher effectiveness through 
the availability of resources and support [2]. 
Teachers who have access to resources such as 
professional development, instructional coaching, 
and technology are better equipped to deliver 
effective instruction. When schools prioritize 
providing teachers with the resources and 
support they need, they can create an 
environment that supports teacher effectiveness. 
 
Another way in which school climate change can 
impact teacher effectiveness is through the 
creation of a positive learning environment [2]. A 
positive learning environment is one in which 
students feel safe, valued, and supported. When 
schools prioritize creating a positive learning 
environment, teachers are better able to deliver 
effective instruction. They can focus on teaching, 
rather than managing disruptive behaviour or 
dealing with unsafe conditions. School climate 
change can also impact teacher effectiveness 
through the development of relationships. 
Effective teaching is heavily influenced by the 
quality of the relationships between teachers and 
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students, as well as among teachers. When 
schools prioritize developing positive 
relationships, teachers are better able to create a 
sense of community within their classrooms [1] 
and this sense of community can significantly 
impact student engagement and academic 
success. 
 

School climate change can impact teacher 
effectiveness through the development of a 
culture of continuous improvement [15]. Effective 
teaching requires on-going reflection and growth. 
When schools prioritize a culture of continuous 
improvement, teachers are encouraged to reflect 
on their teaching practice and seek out 
opportunities for growth [1]. This can lead to the 
development of more effective teaching practices 
and improved student outcomes. School climate 
change is a critical factor in creating an 
environment that supports teacher effectiveness. 
When schools prioritize creating a positive school 
climate, they create an environment that 
supports teacher morale, provides resources and 
support, creates a positive learning environment, 
fosters positive relationships, and encourages a 
culture of continuous improvement [15]. 
Furthermore, by elucidating teachers’ insider 
perspectives regarding their working conditions 
aligned to their work with school climate, well-
functioning teacher teams are experienced as a 
safe place to work on creating and maintaining a 
positive school climate [11]. By focusing on 
school climate change, as a result, schools can 
create an environment that is conducive to 
learning and promotes teacher effectiveness. 
 

4. SCHOOL EFFECTIVENESS 
 

The concept ‘school effectiveness’ refers to a 
body of research which investigates the factors 
responsible for determining school performance. 
It is also an educational movement that explores 
the determinants of school success. Research in 
school effectiveness has been widely undertaken 
by many researchers and institutions. For the last 
two decades several theories of educational 
effectiveness or school effectiveness have been 
designed and what they have in common is the 
focus on the importance of learning level, teacher 
effectiveness and individual student factors. 
Some theories lay the emphasis on internal 
factors such as teaching and learning and others 
focus on leadership and culture as necessary 
conditions for achieving school effectiveness 
[16].  
 

School effectiveness is another critical issue that 
impacts student academic outcomes. School 

effectiveness refers to the extent to which a 
school is able to achieve its goals and objectives, 
as well as the impact it has on student learning 
and development [17]. Effective schools are 
those that are able to provide high-quality 
education and create a positive learning 
environment that promotes student success [18]. 
Teacher effectiveness and school climate 
change are two critical factors that are closely 
involved in school effectiveness [19]. Effective 
schools have strong leadership, a positive school 
culture, and a focus on academic achievement. 
Effective schools also provide a safe and 
supportive learning environment, foster positive 
relationships among students, and emphasize 
the importance of student engagement [18]. 
 
To improve school effectiveness, schools must 
focus on developing a clear mission and vision, 
providing effective leadership, and promoting a 
positive school culture. Schools should also 
prioritize academic achievement and provide 
appropriate resources and support to achieve 
this goal. Teacher effectiveness is one of the key 
factors that contribute to school effectiveness 
(Hargreaves, 2000). Effective teachers are able 
to engage students, deliver high-quality 
instruction, and support student learning and 
development. When schools prioritize hiring and 
retaining effective teachers, they are more likely 
to achieve their goals and objectives. Effective 
teachers also contribute to a positive school 
climate by creating a sense of community within 
their classrooms and fostering positive 
relationships with students [20]. 
 
School climate change is another critical factor 
that contributes to school effectiveness. A 
positive school climate is one in which students 
feel safe, valued, and supported [21]. When 
schools prioritize creating a positive school 
climate, they are able to create an environment 
that is conducive to learning and promotes 
student success [20]. A positive school climate is 
also closely linked to teacher effectiveness. 
When teachers feel supported and valued, they 
are more likely to be effective in their teaching. 
School climate change and teacher effectiveness 
are closely related [22]. A positive school climate 
can significantly impact teacher effectiveness. 
When schools prioritize creating a positive school 
climate, they create an environment that 
supports teacher morale, provides resources  
and support, creates a positive learning 
environment, fosters positive relationships, and 
encourages a culture of continuous improvement 
[14].  
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All of these above factors contribute to teacher 
effectiveness. For example, when schools 
prioritize creating a positive learning 
environment, teachers are better able to deliver 
effective instruction [14]. They can focus on 
teaching, rather than managing disruptive 
behaviour or dealing with unsafe conditions [22]. 
When schools provide teachers with resources 
such as professional development, instructional 
coaching, and technology, they are better 
equipped to deliver effective instruction [18]. 
When teachers feel supported and valued, they 
are more likely to be effective in their teaching. In 
addition, when schools prioritize developing 
positive relationships, teachers are better able to 
create a sense of community within their 
classrooms. This sense of community can 
significantly impact student engagement and 
academic success. When teachers feel a sense 
of community and belonging within the school, 
they are more likely to be effective in their 
teaching [18]. Effective schools have cultures 
that value continuous learning and encourage all 
staff to reach progressively higher levels of 
performance. Investing in learning is the key to 
ensuring that schools become learning 
communities where teachers work together, learn 
from each other and share best practice on 
effective teaching and learning. It is only through 
the collective work of teachers and by creating a 
shared professional knowledge that sustained 
school improvement will be secured [23]. When 
schools encourage a culture of continuous 
improvement, teachers are encouraged to reflect 
on their teaching practice and seek out 
opportunities for growth. This can lead to the 
development of more effective teaching practices 
and improved student outcomes. When schools 
prioritize creating a culture of continuous 
improvement, they are more likely to achieve 
their goals and objectives. 
 
The school climate is one of the factors that 
distinguishes an organization from others. When 
the analogy is applied to schools, the school 
climate is the personality of a school that directly 
affects the behavior of individuals in the school 
(principals, teachers, staffs and students), and at 
the same time as a factor differentiating between 
a school and another school. The above analogy 
is reasonable because every educational 
institution or school has certain characteristics 
that may (not be the same as other school 
features, although the physical completeness of 
facilities and infrastructure, the shape and 
architecture of the school are the same as other 
schools. This is because the characteristics of a 

school is determined by the climate of the school 
[13]. Strengthening school climate can help any 
school in certain ways, such as boost student 
achievement and close achievement gaps, 
increase attendance, decrease teacher turnover 
and increase teacher satisfaction, turn around its 
low performance, lower dropout rates and 
increase high school graduation rates, improve 
school safety, student morale, and discipline. 
Improving school climate is an ongoing process, 
one that takes time and requires the support of 
building leaders, who can help set the tone for 
continuing improvement in their school [24].  
 
Positive school climates lead to positive 
outcomes for staff, including increased job 
satisfaction and reduced stress and burnout. For 
students, positive school climates are associated 
with positive academic outcomes and improved 
behavior. By identifying desired outcomes for 
school climate improvement, creating systems 
for supporting staff with implementation of school 
climate practices, and monitoring data to make 
decisions about school climate interventions, 
schools can put effective practices into place that 
improve climate throughout the school 
community [25]. This means that as teacher 
effectiveness and school effectiveness are 
critical to create a positive school climate, the 
best practices of school climate improvement 
ought to be used toward the direction of 
improving teacher and school effectiveness. 
 

5. CONCLUSION 
 
The topics of teacher effectiveness, school 
effectiveness, and school climate change are all 
essential components of a successful 
educational system. Effective teachers and 
schools are critical in creating positive learning 
environments that foster student engagement, 
motivation, and learning outcomes [21]. 
Meanwhile, school climate change, which 
includes school culture, safety, and inclusivity, is 
increasingly recognized as a crucial element that 
impacts student outcomes. These three areas 
are closely linked together, with teacher and 
school effectiveness playing an essential role in 
creating a positive school climate. Effective 
teachers can create a classroom environment 
that promotes inclusion and safety, while school 
effectiveness can ensure that all students have 
access to quality education regardless of their 
backgrounds. Furthermore, creating a positive 
school climate requires the involvement of all 
stakeholders, including teachers, administrators, 
students, and families. In summary, the topics of 
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teacher effectiveness, school effectiveness, and 
school climate change are interconnected, and 
they all play a crucial role in shaping the 
educational experiences and outcomes of 
students. They deserve on-going attention and 
research to ensure that our educational systems 
can meet the evolving needs of learners and 
prepare them for the challenges and 
opportunities of the future. 
 

COMPETING INTERESTS 
 

Authors have declared that no competing 
interests exist. 
 

REFERENCES  
 

1. Munro J. Learning More About Learning 
Improves Teacher Effectiveness. School 
Effectiveness and School Improvement. 
1999;10(2):151-171.  
Available:https://doi.org/10.1076/sesi.10.2.
151.3505 

2. Rivkin SG, Hanushek EA, Kain JF. 
Teachers, Schools, and Academic 
Achievement. Econometrica. 2005;73(2): 
417-458.  
Available:https://doi.org/10.1111/j.1468-
0262.2005.00584.x 

3. Darling-Hammond L. Constructing 21st-
Century Teacher Education. Journal of 
Teacher Education. 2006;57(3):300-314.  
Available:https://doi.org/10.1177/00224871
05285962 

4. Hoy WK, Miskel CG, Tarter CJ. 
Educational administration: theory, 
research, and practice. New York: 
Mcgraw-Hill; 2013. 

5. Cohen J, Mccabe EM, Michelli NM, 
Pickeral T. School Climate: Research, 
Policy, Practice, and Teacher Education. 
Teachers College Record: The Voice of 
Scholarship in Education. 2009; 
111(1):180-213.  
Available:https://doi.org/10.1177/01614681
0911100108 

6. Chu AM, Len KE. The Influence of 
Teaching practice assessment on the 
effectiveness of geography teaching in 
English Speaking Secondary Schools in 
Anglophone Cameroon. Asian Journal of 
Education and Social Studies. 2020;9(4): 
1–16.  
Available:https://doi.org/10.9734/ajess/202
0/v9i430251 

7. Chaula NA. The Effectiveness of teacher’s 
classroom assessment practices on 
predicting pupils learning of English 

Concept in Public Primary Schools. Asian 
Journal of Education and Social Studies. 
2024;50(3):194–202.  
Available:https://doi.org/10.9734/ajess/202
4/v50i31294  

8. Scheerens J, Blömeke S. Integrating 
teacher education effectiveness research 
into educational effectiveness models. 
Educational Research Review. 2016 May 
1;18:70-87. 

9. Aucejo E, Coate P, Fruehwirth JC, Kelly S, 
Mozenter Z. Teacher Effectiveness and 
Classroom Composition: Understanding 
Match Effects in the Classroom. The 
Economic Journal. 2022;132(648):3047-
3064. 
Available:https://doi.org/10.1093/ej/ueac04
6 

10. Stronge J. Effective Teachers=Student 
Achievement. New York, London: 
Routledge; 2013. 

11. Hammar Chiriac E, Forsberg C, Thornberg 
R. Teacher teams: A safe place to work on 
creating and maintaining a positive school 
climate. Social Psychology of Education; 
2023.  
Available on 19/5/2024. 
Available:https://link.springer.com/article/1
0.1007/s11218-023-09880-1  

12. Kyriakides L, Creemers BPM. A 
longitudinal study on the stability over time 
of school and teacher effects on student 
outcomes. Oxford Review of Education. 
2008;34(5):521-545.  
Available:https://doi.org/10.1080/03054980
701782064 

13. Syahril S, Hadiyanto H. Improving school 
climate for better quality educational 
management,  Journal of Educational and 
Learning Studies. 2018;1(1):16-22. 

14. Osher D, Kidron Y, Brackett M,                 
Dymnicki A, Jones S, Weissberg RP. 
Advancing the Science and Practice of 
Social and Emotional Learning. Review of 
Research in Education. 2016;40(1):644-
681.  
Available:https://doi.org/10.3102/0091732x
16673595 

15. Cohen J. Social, Emotional, Ethical, and 
Academic Education: Creating a Climate 
for Learning, Participation and Democracy, 
and Well-Being. Harvard Educational 
Review. 2006;76(2):201-237.  
Available:https://doi.org/10.17763/haer.76.
2.j44854x1524644vn 

16. Al-Mekhlafi AM, Osman MET. School 
Effectiveness: A Key To Academic 

https://doi.org/10.1076/sesi.10.2.151.3505
https://doi.org/10.1076/sesi.10.2.151.3505
https://doi.org/10.1111/j.1468-0262.2005.00584.x
https://doi.org/10.1111/j.1468-0262.2005.00584.x
https://doi.org/10.1177/0022487105285962
https://doi.org/10.1177/0022487105285962
https://doi.org/10.1177/016146810911100108
https://doi.org/10.1177/016146810911100108
https://doi.org/10.1080/03054980701782064
https://doi.org/10.1080/03054980701782064
https://doi.org/10.3102/0091732x16673595
https://doi.org/10.3102/0091732x16673595
https://doi.org/10.17763/haer.76.2.j44854x1524644vn
https://doi.org/10.17763/haer.76.2.j44854x1524644vn


 
 
 
 

Savva and Anastasiou; Asian J. Arts Human. Soc. Stud., vol. 7, no. 1, pp. 29-35, 2024; Article no.AJAHSS.12140 
 
 

 
35 

 

Success. Multicultural Education. 2022; 
8(8):36-44. 

17. Marzano RJ. The art and science of 
teaching: A comprehensive framework for 
effective instruction. Association For 
Supervision and Curriculum Development; 
2007. 

18. Procaccini J. Professional Capital: 
Transforming Teaching in Every Schoolby 
Andy Hargreaves and Michael Fullan. 
Journal of School Choice. 2012;6(4):515-
517.  
Available:https://doi.org/10.1080/15582159
.2012.733288 

19. Hargreaves A. Four Ages of 
Professionalism and Professional 
Learning. Teachers and Teaching. 2000; 
6(2):151-182.  
Available:https://doi.org/10.1080/71369871
4 

20. Bradshaw CP, Koth CW, Bevans KB, 
Ialongo N, Leaf PJ. The impact of school-
wide positive behavioral interventions and 
supports (PBIS) on the organizational 
health of elementary schools. School 
Psychology Quarterly. 2008;23(4):462-473.  
Available:https://doi.org/10.1037/a0012883 

21. Wang M-T, Degol JL. School Climate: a 
Review of the Construct, Measurement, 

and Impact on Student Outcomes. 
Educational Psychology Review. 2015; 
28(2):315-352.  
Available:https://doi.org/10.1007/s10648-
015-9319-1 

22. Thapa A, Cohen J, Guffey S, Higgins-
D’Alessandro A. A Review of School 
Climate Research. Review of Educational 
Research. 2013;83(3):357-385.  
Available:https://doi.org/10.3102/00346543
13483907 

23. Androutsou D, Montgomery A, Anastasiou 
A. Effective Schools and Predictors of 
Academic Success, educ@tional circle. 
2017;5(2):29-36. 

24. National Center on Safe Supportive 
Learning Environments. School Climate 
Improvement Action Guide for School 
Leaders. School Climate Improvement 
Resource Package; 2023.  
Available on 19/5/2024. 
Available:https://safesupportivelearning.ed.
gov/sites/default/files/SCIRP/actionguidesc
hoolwhole.pdf  

25. VanLone J, Freeman J, LaSalle T, Gordon 
L, Polk T, Neves JR. A practical guide to 
Improving School Climate in High Schools. 
Intervention in School and Clinic. 
2019;55(1):39-45. 

_________________________________________________________________________________ 
© Copyright (2024): Author(s). The licensee is the journal publisher. This is an Open Access article distributed under the terms 
of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/4.0), which permits unrestricted use, 
distribution, and reproduction in any medium, provided the original work is properly cited. 
 
 

 

Peer-review history: 
The peer review history for this paper can be accessed here: 

https://prh.ikprress.org/review-history/12140 

https://doi.org/10.1080/15582159.2012.733288
https://doi.org/10.1080/15582159.2012.733288
https://doi.org/10.1080/713698714
https://doi.org/10.1080/713698714
https://doi.org/10.1037/a0012883
https://doi.org/10.1007/s10648-015-9319-1
https://doi.org/10.1007/s10648-015-9319-1
https://doi.org/10.3102/0034654313483907
https://doi.org/10.3102/0034654313483907
https://prh.ikprress.org/review-history/12140

