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Abstract

The study objective was to examine gender differences in perceived stress among Economics Education students
in federal universities in South-East Nigeria. A cross-sectional survey was adopted which consists of 135
Economics Education undergraduate students. Data collection was done using the Perceived Stress Questionnaire
(PSQ). Cronbach alpha reliability of the PSQ was 0.83. Data collection was done through direct delivery of the
questionnaire. Data were analyzed using mean, standard deviation and t-test. Results showed that there is no
significant mean difference in perceived stress among male and female Economics education students in
universities in South-East Nigeria. Economics Education specialists are urged to implement gender-inclusive
teaching interventions to help Economics Education undergraduate students to manage perceived stress.
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1. Introduction

Economics informs us about the ways through which limited resources are shared, the standardization of policies,
and offers a superior idea of how the best decision can be made (Finkelstein, 2011). Economics is not limited to
policies structuring but also addresses the issue of population and crime, welfare and reduction of educational
inequality among others (Hall, 2013). The discipline offers its learners strong knowledge of economic strategies
for eliminating human problems. Economics Education, on the other hand, according to Yusuf (2012) is the
discipline that concentrates on the current state of and efforts to improve Economics curriculum, materials and
conventional techniques employed in the teaching and learning of Economics. Becker (2001) stated that
Economics Education is a process, science and product. According to the author, Economics Education as a
process involves a time phase of impacting the necessary skills and values on the learners and circulating of
valuable Economics information to learners in order for them to improve their standard of living by engaging in
admirable businesses. As a science, it implies the body of organized knowledge which is subjected to a scientific
test. On the other hand, as a product, it involves the installation of marketable values on the learners which are
desirable by employers of labour in the society. According to the National Open University (NOUN) (2006),
Economics Education focuses on the effective application of teaching strategies in improving the understanding of
Economics and to facilitate basic ideas of students to make them relevant in planning and evaluating policies for
societal growth and development. Economics Education is an educational discipline with the target of graduating
grounded Economics teachers who will produce learners with better understanding of how policymakers can
influence the state economy. Economics Education students are trained to be professional career models in
structuring and analyzing policies, making rightful economic decisions; they are trained to be caring,
accommodative and tolerant minded while teaching students and affecting lives of the public. Economics
Education plays an essential role of equipping individuals with measures, techniques or strategies at which
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Economics principles can be conveyed for rapid growth and development. However, students including those in
Economics Education discipline may be influenced or affected by stress because of course-load in their choosing
discipline.

Stress often affects people irrespective of their gender. D'Arcy (2007) defines stress as the means through which
individual body respond to a task and get ready to adjust in tight area of life. Topper (2007) sees stress as meaning
that people attach to demands of their environment (stressors) and the ability to overcome such task. Ugwoke et al.
(2017) defines stress as the product of ways a person responds and adjust to specific demands and threats they
come across as they execute assigned tasks. Evans and Kelly (2004) believed that stress is a multifaceted and
changing event between man and his environment. Stress may be positively or negatively perceived or experienced.
Accordingly, the World Health Organization (2002) was of the view that positive perceived stress will spark
positive side of people in their environment. Stress might be able to assist an individual to escape a dangerous
situation. To this effect, D'Arcy (2007) noted that stress is a good thing, but the overload of it leads to negative
results. Stress according to the American Psychological Association (APA) (2012) can be acute, episodic or
chronic stress. Acute stress is the most common and it is short-term which arises from tasks of the past, present and
future and does not have enough time to do the extensive damage associated with long-term stress (Hillman, 2015).
According to Legg (2016), acute stress is healthy and not negative as it enables the individual's body and brain to
be active in accommodating future stressful situations. Acute stress is better than episodic stress as it can only crop
one’s health but it is manageable, controllable and treatable. Episodic stress according to American Psychological
Association (2012) is an acute stress extension which manifests from heavy burden with the signs of sleepless
moment, uncommon body reaction to the environment, blood pressure, and pain of the chest among others. Legg
(2016) asserted that episodic stress is dangerous because bad health effects are common in individuals living with
it and it seems difficult for them to adopt healthy lifestyle.

Chronic stress seems to explain the ugly situation like broken families, poverty, bad career experience which result
in depression. Hillman (2015) was of the view that it is unhealthy as affected person often grief for a long time;
have high blood pressure and high heart rate. According to the American Psychological Association (2012),
episodic stress emanates from trouble encounter and early childhood experience resulting from violence, rape and
child abuse. Thawabieh and Qaisy (2012) opined that secondary school students’ transition to tertiary education
institutions (including Economics education students) could cause emotional, sociological and academic shock to
students in their struggle to meet up with environmental and personal needs. Ibrahim, Mohtar, Sabo, Rahim and
Ariffin (2015) noted that different environment in tertiary education institutions pose challenges to new intake as
they are faced with new teaching and learning strategies, and academic task.

More so, stress whether acute, episodic or chronic can be destructive if not properly managed. Mate (2014)
asserted that stress has a direct bearing on students' achievement or performance. According to Tooper (2007), the
response to a specific stressful event by students can make the situation either positive or negative. Positive stress
(eustress) is a feeling of happiness and excessive excitement. It is a form of stress that is not going to cause health
issues but is actually good because it motivates students to revise and memorize what they learn as well as to work
hard (Hillman, 2015). This form of stress is a feeling that enables students to adapt in a terrifying moment.
Negative stress (distress) comes as a result of the feeling of anxiety, frustration or conflict.

In the assessment of students’ perceived stress, there may or may not be gender differences. Cassell (2002) opined
that gender is the social classification of having identifiable traits of either male or female. Gender is a broad
analytical concept that spells the clarity of male and female functions (Okeke, 2004). The author also referred to
gender as socially and culturally defined attributes and functions that differentiate male and female. The features
and personality that are generally associated with being a male is known as masculine and while that of the female
is feminine. Several studies vary in their findings concerning gender. Some has reported that males are more
abstract in reasoning, more assertive, and so on, whereas, females were found to have more anxiety and worry, but
are more organized (Bielinski & Davison, 2003). Therefore, gender could be perceived as those socio-cultural
features that differentiate male from female as it could determine their stress perception.

University students irrespective of gender affiliation and educational programme may have different stress
perception. Stress according to National Institute for Occupational Safety and Health (2014) is the negative
emotional reactions and poor mental responses that result when requirements doesn’t meet up with the individual’s
strength, finance, and need. Perceived stress refers to opinions of students about too many academic demands
placed on them. Stress, as it affects students, is the pressing task beyond students’ body carriage in form of
psychological, socio-personal, educational and environmental tension arising from students’ learning environment.
Studies in tertiary education institutions in the South-East zone of Nigeria revealed the presence and sources of

47



gjhs.ccsenet.org Global Journal of Health Science Vol. 11, No.14; 2019

stress in students (e.g. Amadi, Obidoa, Ogbonnaya, & Eseadi, 2019; Igbokwe et al., 2019; Nwefuru et al., 2018;
Ugwoke et al., 2018). Observations from researchers indicate that the Economics Education students in South-East
Nigeria display symptoms of stress but the extent to which male and female students are affected is still unknown.
It is important to investigate the gender differences in perceived stress among Economics Education students.
Hence, the general purpose of the study was to investigate gender differences in perceived stress among
Economics Education students in universities in South-East Nigeria. Specifically, the study seeks to determine
mean difference in perceived stress among male and female Economics Education students in universities in
South-East Nigeria.

1.1 Research Question
The study formulated and tested one research question:

What is the mean difference in perceived stress among male and female Economics Education students in
universities in South-East Nigeria?

1.2 Hypothesis
The hypothesis below was raised and tested at 0.05 probability level:

There is no significant mean difference in perceived stress among male and female Economics Education
students in universities in South-East Nigeria.

2. Research Method

This is a cross-sectional research study. The study was carried out in South-East, Nigeria. The study population
comprises all the Economics Education students in universities in South-East Nigeria. The convenience sample for
the study comprised of 135 final year Economics Education undergraduate students. Data were obtained using the
Perceived Stress Scale (PSS), developed by Cohen, Kamarck and Mermelstein (1983). Students’ score on PSS can
range from 0 to 40 with higher scores indicating higher perceived stress but in a specific manner, it will read 0-13
for low stress, 14-26 for moderate stress while 27—40 is high perceived stress. The data for this study was collected
by four research assistants. Respondents gave verbal informed consent. The instrument was distributed to the
respondents and retrieved immediately after completion to avoid loss of the instrument. Mean, standard deviation
and t-test were used to analyze the data collected with the hypothesis tested at 0.05 probability level.

3. Results
Research Question

What is the mean difference in perceived stress among male and female Economics Education undergraduate
students in universities in South-East Nigeria?

Table 1. Mean difference in perceived stress among male and female economics education students in South-East
Universities

Students’ Gender N Mean Std. Deviation
Male 65 27.40 6.74
Female 70 29.64 5.84

In Table 1, the result revealed that male Economics Education undergraduate students had a perceived stress mean
of 27.40 with a standard deviation of 6.74 while female Economics Education undergraduate students had a
perceived stress mean of 29.64 with a standard deviation of 5.84. This implies the existence of high level of
perceived stress among this category of undergraduate students.

Hypothesis

There is no significant mean difference in perceived stress among male and female Economics Education
undergraduate students in universities in South-East Nigeria.
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Table 2. Independent samples test of significant mean difference in perceived stress among male and female
economics education undergraduate students

Gender N M=+SD t Df Sig. Mean Difference 95% CI
Male 65 27.40+6.74

-2.071 133 0.05 -2.24286 -4.385, -0.100
Female 70 29.64+5.84

M+SD=Mean, Standard Deviation; N=Number of Respondents, CI=Confidence Interval.

In Table 2, the result indicated that there is no significant mean difference in perceived stress among male and
female Economics Education undergraduate students, t(133) = -2.071, p = 0.05, 95%CI = -4.385,.100. Therefore,
the null hypothesis was not rejected.

4. Discussion

The present study found that there is no significant mean difference in perceived stress among male and female
Economics Education students in universities in South-East Nigeria. This means that academic stress encountered
by these students is not dependent on gender identities and expressions. Daniel et al. (2018) reported that students
experience perceived stress among themselves in their struggle to academically perform to expectation. Ugwoke,
et al. (2019) reported that male and female shares relatively equal stress in their academic environment. Mofida,
Mona and Elham (2011) also revealed no significant variation in male and female students’ perceived stress.
Abdulahi (1999) reported that female students were more stressed than males. Asani, Farouk and Gambo (2016)
revealed that there was no significant gender difference on sources of stress. Atindanbila and Bayem (2011)
reported that was no significant gender differences in perceived stress among undergraduate students. However,
Aesha, Saad Abdullah, Assaf, and Khalid (2017) reported that female medical students were more significantly
stressed than their male counterparts. Edward, Samuel, Michael and Xiaosong (2015) reported that female
undergraduate students perceived stress more than male students. Shaban et al. (2012) found that there was a high
level of stress among female nursing students than their male counterparts. Because Economics education students
are experiencing perceived stress irrespective of their gender, they have to be availed with equal opportunity to
gain from programmes on stress management strategies. Economics Education specialists are also urged to
implement gender-inclusive teaching interventions to help Economics Education undergraduate students to
manage perceived stress.

5. Conclusion

Based on the finding of this study, the researchers conclude that there is no significant mean difference in
perceived stress among male and female Economics Education students in universities in South-East Nigeria.
Economics Education specialists are urged to implement gender-inclusive teaching interventions to help
Economics Education undergraduate students to manage perceived stress.
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